Wootton St Peter's CE Primary School, Wootton Village,
Boars Hill, Oxford, OX1 5HP

Teaching and Learning Policy
Aims:

A Teaching and Learning Policy is essentially about the quality of interaction between the teacher and the pupil.

This policy aims to clarify, create and maintain a common approach for effective teaching and learning.    As a foundation for much of the school’s work, it provides for continuity and consistency of expectation as well as being a support tool for evaluation.  A good school is a self-evaluating school.  A self-evaluating school should be an improving school.  This policy aims to ensure that there is understanding and agreement from all staff and wider school community as to:

· What is involved in ensuring there is a high quality of teaching and learning;

· How teaching and learning contributes to school improvement and in raising children’s levels of achievement;

· How monitoring the quality of teaching and learning can be used to inform future developments in curriculum and teaching practice.

Objectives 

The policy will help staff to:

· Consider the range of skills needed for effective teaching;

· Consider the range of thinking and other generic skills that support learning;

· Consider the contexts for enhancing the quality of teaching and learning;

· Identify an agreed set of criteria/indicators that can be used to describe good classroom practice both in terms of what teachers do and how the children respond.
· Outline how the school can monitor the quality of teaching and learning in support of school improvement, staff development and the raising of pupil achievement;

· Prepare for the OfSTED framework for school inspection.

How will the Teaching and Learning and Policy be used?

The policy will be used to encourage debate amongst staff about what constitutes effective teaching and learning.  It will be also used as a guide for teachers’ professional development and as a basis for classroom observations carried out by Team Leaders, Subject Leaders and Headteacher.  This evidence will be used as follows:

· Initial feedback to individual teachers or groups of teachers as appropriate;

· To inform the Team Leader about an individual teacher’s practice as part of the performance management process;

· To help in the overall monitoring of standards of achievement;

· As a basis for the Headteacher to report to the governing body on the quality of teaching and learning.

The policy includes the following sections:

· What constitutes good teaching;

· Criteria for monitoring teaching;

· What constitutes effective learning;

· Key learning skills;

· Criteria for monitoring learning.

Appendices:
1. Responsibilities of class teachers

2. Guidelines on classroom management

3. Generic learning skills and thinking skills

4. Procedures for curriculum monitoring and the overall monitoring of teaching and learning.

What is good teaching?

The teacher is clearly a key person in facilitating learning.  They have a responsibility for the learning that takes place in the classroom and ensuring that is effective for all the pupils.  Each teacher’s classroom needs to reflect the school’s aims and values and so offer a consistent approach to the development of children’s learning.  The characteristics of the classroom environment are a vital element in support of this.  It has a fundamental influence on the way teachers and pupils work, think, learn and feel.  It can positively support or it can inhibit the quality of teaching and learning.  (See appendix on classroom management)

Many agencies involved in the initial and in-service training of teachers, together with those who have the responsibility for monitoring standards, have offered statements about what constitutes good teaching.  This section draws on Stuart Jardine’s research into school self-evaluation, classroom observation schedules prepared by the AIS service, OfSTED, the DfES and the TTA.  It also takes account of the discussions and opinions held by the staff generally.  When asked to consider the key factors affecting teaching and learning the staff identified the following:
· Planning and preparation
· Delivery – questioning and responses

· Management – use of adults and other resources

· Level of independent learning

· Pace and transition – beginning and endings of lessons

· Differentiation

· Monitoring, assessment (particularly formative assessment) and target setting

· Climate/relationships

· Level of involvement of children

When completing a similar exercise with a wider sample, Stuart Jardine’s research produced a similar list, with the addition of communication skills.  The OfSTED criteria for monitoring the quality of teaching highlight the following indicators:

Teachers:

· Show good subject knowledge and understanding in the way they present and discuss the subject of their lessons;

· Are technically competent in teaching basic skills;

· Plan effectively, setting clear objectives that children understand;

· Challenge and inspire pupils, expecting the most of them, so as to deepen their knowledge and understanding;

· Use methods that enable all pupils to learn effectively;

· Manage pupils well and insist on high standards of behaviour;

· Use time, support staff and other resources, especially information and communication technology effectively;

· Assess pupils’ work thoroughly and use assessments to help and encourage pupils to overcome difficulties;

· Use homework effectively to reinforce and / or extend what is learnt in school.

From these criteria it would seem that the key competencies needed for a good teacher are:

· A good subject knowledge;
· An ability to teach the basic skills of numeracy and literacy;

· An ability to produce clear plans with clear, understandable objectives;

· To have a positive relationship with pupils that encourages and motivates them;

· An ability to match/adapt his/her teaching style to the different skills/areas of knowledge being learnt;

· To have high expectations of pupil behaviour;

· To make good use of human and other resources;

· An ability to assess accurately the levels of understanding and progress made by pupils and so direct them to the next steps in learning;

· To ensure a pace that maintains the active and enthusiastic involvement of pupils.

Thorough preparation is vital to ensure that during lessons teachers can give their full attention to leading children through the tasks that they have been set and that the relevant skills and areas of knowledge are accessed.  (See planning, assessment, target setting, recording and reporting policies for more information)

These indicators provide a good checklist for staff in self-evaluation of their teaching skills and also in discussion with the Team Leader responsible for their performance management.  Whilst some important qualities of a teacher are about personal characteristics that cannot be taught there is much that relates to most of these indicators that can be learnt, or skills that can be enhanced.

Criteria for monitoring teaching:

All monitoring of teaching is to be done in a supportive way designed to reflect the mutual respect that is vital between professional colleagues.  It is done with the aim of encouraging the sharing of good practice, individual professional development and overall school improvement.

Teaching and Wootton is monitored in three ways.  They are:

1. Classroom observation, consultation with staff and monitoring of planning documentation by the Headteacher;

2. Classroom observation by Subject Leader in connection with performance management.  (See performance management policy);

3. Classroom observation and monitoring of planning documentation by curriculum subject leaders in connection with agreed programme of curriculum monitoring.  (See appendix on curriculum monitoring).
For the Headteacher’s classroom observation the competencies listed in the previous section will be used.  Evidence from the observation will be recorded on a classroom observation sheet and this will be used for feedback to the teacher and for a follow-up written report.  Comments on teacher’s planning for the relevant lesson will be included in this feedback.

Feedback from the Team Leader’s classroom observations will be presented to the teacher in the format agreed in the school’s performance management policy.  This will normally just be shared with the Headteacher and can only be shown to anyone else with the teacher’s full agreement.

Observations of lessons carried out by the subject leaders will be according to the previously agreed criteria of which the teacher being observed is aware.  There will be written and/or oral feedback on the subject leaders findings as appropriate.  (see appendix on curriculum monitoring)
What constitutes effective learning?
The subject of how children learn is complex and the purpose of this section is to identify the core issues as simply as possible.

Learning consists of the four main elements:

· Knowledge

· Concepts

· Skills

· Attitudes

Children learn these in a variety of ways.  Throughout the primary years children:

· Learn facts (knowledge)

· Understand concepts

· Acquire skills
· Develop attitudes
All these contribute to the development of children’s learning.  In pursuit of the aims of our school mission statement it is important to ensure that all aspects of learning are encouraged and planned for.

Knowledge:
In recent decades there has been a tremendous growth in human understanding and the body of knowledge available to us.  This relates to our natural, technological, sociologic, historical and geographical understanding of the world.  As a result there are many differing views as to the facts that children should know at any particular age.  Traditionally our examination system has been based on knowledge – often in the past learning facts by rote.  The National curriculum 2000 confirms that in many ways the emphasis has shifted.  Although children are still expected to know certain facts there is less emphasis on knowledge and more on developing skills needed to acquire the knowledge or facts required to a particular task.  The rise in information technology had a big impact on this.  The internet provides almost unlimited access to a vast array of knowledge.  Teachers offer knowledge in the form of telling, demonstration and explaining, and pupils’ work on different kinds of tasks that are designed to allow practice and the development or generation of a wide range of knowledge and understanding.

Concepts:
A concept is a general idea usually expressed by words, which represent a class or group of people, beings, actions or relationships having certain characteristics in common.  Simple concepts relate to pupils’ understanding of concrete experiences; however, more complex concepts involve the pupils in grasping abstract ideas e.g. changing over time.  Children make sense of new knowledge and experiences by constructing links with prior knowledge.  This active intellectual process involves the generation, checking and restructuring of new ideas in the light of those already held.  Our conceptual understanding is always evolving.  The teacher’s job is to find effective ways of modifying or extending these conceptions.
Skills:
Eight skills areas that pupils need to gain were identified by HMI.  They were:

· Communication

· Observation

· Study

· Problem solving

· Physical, fine and large motor skills

· Creative/imaginative

· Numerical

· Personal/social

The National Curriculum 2000 has re-stated these as six key skills, which help learners improve their learning and performance in education, work and life.  These are described as being ‘embedded’ in the National Curriculum.  They are:

· Communication

· Application of number

· Information technology

· Working with others

· Improving own learning and performance

· Problem solving

Pupils need to develop each of these throughout the primary years.  The staff had previously considered what constitutes the main issues in a non-definitive list.  This identified the following personal skills, which needed to be developed as an aid to learning:

· Listening skills

· Use of time

· Use of the school environment

· Use of books and presentation skills

· Personal organisational skills

· Use of equipment

Personal qualities and attitudes:
Through their time at school, children need to foster and develop their attitudes and behaviour.  Personal and social development and responsibility are intrinsic to the nature of education.  As pupils discover more about the world around them, their relationships with each other, and the people with whom they come in contact, they need to develop empathy and understanding of why people react in different ways and hold different views.  The overall aim of the school, its mission statement and the ethos is encouraging the need to support the development of children’s learning.  If we are to be seen to be educating the whole child then the teaching and learning that goes on in the school must be in a context that encourages the development of right attitudes.  The personal, social and moral education that the school offers needs to support the development of positive attitudes based on agreed values.  The school’s policy on PSHCE and moral/spiritual education gives more details of children’s needs in these areas.  This will also incorporate guidance on the introduction of citizenship.  
Key learning (thinking) skills:
Children’s thinking:
Much research has been done in recent years on the importance of developing children’s thinking skills.  (Particular reference is made to the work of Paul Black and Dylan William on raising standards through the use of questioning techniques, formative assessment and feedback).  It suggested that the five thinking skills are :

1. informative processing
2. reasoning

3. enquiring

4. creative thinking

5. evaluation

Reference is made to these thinking skills and the key skills in the introduction to the National Curriculum 2000.  If children’s knowledge and understanding and conceptual development are to grow, then teachers need to ensure that opportunity is given in the classroom for the full range of thinking skills to be employed.

In relation to thinking skills the following are offered as characteristics of the ‘cognitive classroom’:

· Pupils’ thinking is valued; their self-esteem as thinkers and learner is enhanced.

· The flow of thinking is recognised and encouraged.

· A teachers/pupils interaction empowers pupils thinking for learning.

· Thinking skills are made explicit.

· Thinking tools are used as scaffolding. (Building blocks for learning)

· Opportunities for speaking and listening are seen as essential to the development of thinking.

· Pupils need to facilitate and manage their thinking through the use of ICT.

Our understanding of the importance of developing children’s (and adults) thinking skills is an area currently under research.  This aspect of the policy may well expand in the future.  As can be seen from the above list the ‘cognitive classroom’ is one that encourages the development of mental abilities that span all four elements of learning mentioned at the beginning of the section.

Criteria for monitoring learning
In its original publication of the framework for inspection OfSTED described the range of factors to observe relating to the quality of learning as follows:

‘Where learning is good, most pupils respond readily to the challenge of tasks set, show a willingness to concentrate on them, and make good progress.  They adjust well to the demands of working in different contexts, selecting appropriate methods and organising effectively the resources they need.  Work is sustained with a sense of commitment and enjoyment.  Pupils are sufficiently confident and alert to raise questions and persevere with their work when answers are not readily available.  They evaluate their own work and come to realistic judgements about it.  Where appropriate, pupils readily help one another.

The current OfSTED observation schedule for monitoring the quality of learning suggests that there should be evidence those pupils:
· Acquire new knowledge or skills, develop ideas and increase their understanding.

· Apply intellectual, physical or creative effort to their work.

· Are productive and work at a good pace.

· Show interest in their work, are able to sustain concentration and think and learn for themselves.

· Understand what they are doing, how well they have done and how they can improve.

There is clear parity between what has been mentioned in this section re: self-evaluation and reflection and the importance of accurate individual target setting linked to ongoing differentiation planning and formative assessment that includes appropriate feedback.

The monitoring of pupils’ learning will happen in the following ways:

1. Three kinds of monitoring outlined for teaching also apply to learning.

2. Additional evidence will be taken from the evaluation of pupil outcomes i.e. samples of children’s work.

3. The monitoring of children’s achievements gained from the analysis of assessment data.  (See planning, assessment, target setting, reporting and recording policies)
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Appendix – Classroom Management
Use of resources:

A wide range of resources is available to the class teacher.  These include the variety of pens, pencils, rulers and other basic equipment, which the children regularly use, together with the range of consumable materials such as paper, card and exercise books.  There will also be a range of curriculum support materials linked to the teaching of different subjects and cross-curricular themes.  (See individual subject policies for further details

The class teacher needs to ensure that all these resources are stored properly and that they are easily accessible to the children and staff using them.  Rules need to be agreed about where different items are kept and the expectation placed about keeping them in good order and returning things when they are finished with.  (See individual class rules)
Layout of classroom:
The way in which classroom furniture is organised will be dictated by the practical considerations of providing a seat and work space for each child, personal preferences, and also the area and shape of the classroom.  The demands of the National Curriculum and school teaching programmes mean that each classroom, wherever possible, should have a space for the children to sit together on the carpet with the teacher.  It should also have an area in which to do deskwork and practical areas for storage and/or teaching of art, craft, technology and science activities.  The needs of these different kinds of activities should be taken into account when deciding upon the layout of the classroom.  The furniture and layout requirement are different for the foundation stage.  It would not normally be necessary to provide a work place for every child as groups would normally always be involved in practical and play activities.  Teachers are asked to ensure that the layout of the room supports the range of use it is likely to get during the school week.
Promoting a positive and calm classroom environment:
At the beginning of each school year there should be a re-affirmation from all staff as to what are acceptable patterns of behaviour and noise levels.  (See behaviour policy).  Clear expectations should be communicated to the children about working noise levels and the movement around the classroom and practical areas.  (See annual re-establishment of class rules).  Special attention should be paid to the expectations of what children do when moving around the school and classroom at the beginning and end of teaching sessions and the teacher should ensure that he/she is present on these occasions.  This avoids unnecessary wasted time and ensures that lessons start promptly and calmly.

Use of shared areas:
Most teaching areas in the school have access to shared practical or resource areas.  Teachers should discuss with colleagues the best use of these areas and agreed times when children can use them for independent work and when group activities will take place.  Agreement also needs to be made on the storage and use of shared resources.
Use of other adults:
All classes have time allocated for a teaching assistant and other voluntary support to work alongside class teachers.  Some of this time will be organised for the specific support of children with special needs and some will be for general support of class teachers.  It is important that class teachers agree on the most effective way to use the additional help provided by TA’s.  They will sometimes be involved in leading in a group activity, sometimes providing general classroom support and sometimes working with individuals.  Some of the planned special needs activities may be best conducted in an adjoining resource area and will depend upon the programme of work and needs of children.  It will also be important to allocate time for administrative tasks when the class teacher requires the attention of all children.  Teachers need to maintain overall responsibility for the class and not expect the TA to do this.
Displays:
Classroom displays should be completed in line with the guidance contained within the school policy.  Class teachers should aim to include displays of children’s recent work together with examples of written and diagrammatic work from other curriculum areas.  It is also important to provide displays that communicate relevant information to the children and that they are applicable to the ongoing cycle of study throughout the school year.  Teachers should maintain a high standard so that children’s achievements are celebrated and the quality of the learning environment enhanced for all who work there.  Relevant staff should agree the organisation of shared display areas and the presentation of displays should be in line with the points mentioned above.

Grouping of children:
Arrangements for grouping children in class vary according to purposes and age groups.  The important principle is the children and staff are clear about grouping arrangements and which group they are in and why.  Where more than one grouping is applied to the same class of children particular care needs to be taken to ensure the arrangements are clear, to the children and others who may take the class from time to time.  It is very helpful to have lists of class groupings displayed clearly in the classroom.

The key principles behind these guidelines are: 

· Be prepared

· Be organised

· Have clear expectations

Appendix – Subject Leader Monitoring
Each Subject Leader has the responsibility to support the effective teaching and learning of their subject/s in order to raise the levels of achievement.  (See individual job descriptions).  To achieve this curriculum co-ordinator also has the responsibility to monitor the quality of teaching and learning and use the evidence gained to prioritise future curriculum development.

Curriculum monitoring will involve:
1. Maintain an overview of medium and short tem planning to:
· Ensure that there is consistency and progression throughout the school.

· Ensure that there are clear leaning objectives for each lesson.

· To ensure the scheme of work is being followed.

· To see evidence of planned differentiation and appropriate activities including extension.
2. Observing teaching of the subject across the school:
· To monitor how teacher’s plans are put into practice.

· To ensure the learning objectives are made clear to the children.

· To consider the appropriateness of the planned activities for the target group of children.

· To observe the use of teaching resources.
· To look at he learning outcomes of the lesson, both oral and recorded.

· To consider the responses of the children to the lesson.

· To ensure the correct expectations are in place for what the children can achieve.

· To monitor effective use of AfL.

· To observe provision for children to learn about their learning.

· To observe the use of appropriate open-ended questioning.

· To observe the appropriate use of a range of differentiation strategies.
3. Providing feedback to the class teacher:
· Identifying strengths in his/her teaching and areas for development.

· To provide support and advice for colleagues professional development.

· To provide evidence that may be used for performance and management if the teacher wishes.

4. Collecting evidence for curriculum review:  The evidence gained from seeing teacher’s plans and observing lessons will help the subject co-ordinator build up a picture of:

· The quality of planning.

· How the subject is being taught throughout the school.

· The levels of achievement being reached by the different age groups of children.

· The quality of the learning outcomes.

· The levels of achievement of all learners, monitoring value added where appropriate.

This information will highlight aspects for in-service training, additional resources, or review of schemes of work.  It can be used in the whole school audit that forms part of preparation of a new development plan and so help to decide future development priorities in the School Development Plan.
Evaluation:
1. Evaluation of theme/subject at the end of term.  (See evaluation and moderation policy).

2. Curriculum co-ordinators to identify and prioritise needs for future delivery of medium term plans.

3. Curriculum co-ordinators to draw together information from monitoring, evaluation and examples of children’s work, to access:
· Effectiveness of the delivery of the curriculum across the Key Stage.

· Degree the work meets the National Curriculum requirements.

4. Evaluation of the standards achieved in subject.
Review and feedback where necessary:

From the information gained through monitoring and evaluation procedures co-ordinators can determine:

· Curriculum mapping meets with National Curriculum requirements.

· The extent of continuity and progression across the school.

· Changes necessary to the curriculum maps.

· Changes necessary to medium term planning.

· Where genuine cross-curricular links can be built into schemes of work.

· INSET needs as appropriate.

· The progress made by children in a particular subject yearly and across phases.
Subject portfolios:

These can include the following where necessary:

· Class planning for topics

· Class trebly evaluations

· Ongoing development plans

· Examples of work showing best outcomes from teaching sessions reflecting a range of ability

· Exemplars of levelled work for each year group across a range of topic areas

· Copy of policy, schemes and resource lists.

· Assessments and tracking of children across school where appropriate.

